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JUBILEE EDITORIAL: ISSUE 3

WELCOME TO THE THIRD EDITION of 
Jubilee!  In previous editions we have dealt with 
the questions of the relationship of science to 
the Christian faith, and the place and role of the 
family in Western thought and society. In this 
issue we take up the theme of education from a 
number of angles and suggest a way forward for 
Christians, as we move into the second decade of 
the 21st century.
It is noteworthy that the final commission given 
by the Lord Jesus Christ to his disciples contained 
an educational mandate: “All authority in heaven 
and on earth has been given to me. Go therefore 
and make disciples of all nations, baptizing them 
in the name of the Father and of the Son and of 
the Holy Spirit, teaching them to observe all that 
I have commanded you. And behold I am with 
you always, to the end of the age” (Matt 28.18-
20). First, we see here the total authority of our 
Lord declared over heaven and earth. Nothing is 
left out!  His authority extends over every sphere 
and every area of life in all creation, and this ines-
capably includes the realm of education. Second, 
it is because of Christ’s authority that we take 
up this task with humility, boldness and confi-
dence. The power and authority to teach does 
not belong to us, neither does it originate with 
us. It cannot be an arrogant presumption on the 
part of Christians to teach all nations, since the 
authority is in and from Christ. Third, Christian 
initiation for the nations means far more than 
baptism, but teaching all of Scripture. Since 
Christ is the fulfilment and interpreter of all the 
law and the prophets; since he is the living Torah, 
it is the totality of divine revelation that is the 
content of our educational task: the curriculum 
of Christ. Our Lord said, “Man shall not live by 
bread alone, but by every word which proceeds 
from the mouth of God” (Matt 4.4). Life and 
truth are found in Christ and his word, and since 
his word defines the meaning and purpose of all 
things, the principles of God’s word must govern 
our approach to every sphere of thought, be it 
science, history, art, politics, or any other aspect. 
If Christ and his revelation are irrelevant to these 
areas, then his authority does not extend over 

heaven and earth. Finally, Christ assures us of 
his divine aid and presence as we pursue, with 
diligence, the educational mandate. Of course 
the Christian faith and life is more than informa-
tion and its transmission – it is the supernatural 
work of the Spirit of God – but clearly the task 
of education is embedded in the very nature of 
our calling.
It is no surprise, then, that we find catechesis, 
Christian schools, literacy and printing as central 
to the work of the church throughout the centu-
ries. The early church made the Christian school 
one of the primary connecting links between 
itself and the pagan world. The Christian faith, 
because of the centrality of Scripture, has led to 
the great advancement of literacy, printing, and 
the founding of schools and universities through-
out the Western world. Indeed this year marks 
the 500th anniversary of the life and ministry of 
the great Reformer, Pierre Viret, long-time friend 
and co-labourer with John Calvin, the great 
Genevan pastor. In Lausanne, Viret began the first 
Protestant and Reformed academy of the French-
speaking world, in January 1537. This academy 
had great instructors from across Europe, with 
Theodore de Beze as the principal for nine years. 
Many great Christian leaders received their train-
ing there, including the authors of the Heidelberg 
Catechism of 1562 and the Belgic Confession of 
1561. The academy in Geneva likewise equipped 
Christians from all over Northern Europe who 
took a faith committed to education everywhere, 
including the British Isles, through men like John 
Knox. The story is a great and exciting one. Suf-
fice it to say that the church’s mission, in terms 
of Christ’s kingdom, has had education at its 
hub. We might ask where that vision has gone, 
for it has certainly waned in our time. With all 
the social challenges of our age and the eclipse 
of faith in the West, we believe that the church 
is in urgent need of rediscovering this critical 
mandate.
It is a truism that those who shape the minds of 
the young govern the course of the future. The 
question for Christians today is, what kind of a 
future do we want for our children and grand-
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children?  One American social commentator in 
the late 1960’s writing for a California periodical 
commented on the growing crisis in American 
education with a strong sense of irony:

If you are interested in rearing up a generation 
of hippies and super-hippies, there are a few 
simple directions to follow. First of all, abolish all 
teaching about God, the Bible, and God’s moral 
law from the schools. The child will then grow up 
believing that these things are really not impor-
tant and that religion is really a private matter 
and a question of taste. Second, emphasize the 
individual and his rights, not the claims of God 
and His law. Make sure that the child has a strong 
and intense passion for his rights, and no concern 
about his moral responsibilities. Then you can 
be sure that he will be irresponsible and yet 
very demanding. Third, make sure that the child 
feels entitled to the best of everything and feels 
cheated if he is denied instant paradise. Then the 
child will be sure to demand everything and riot 
if denied it. Fourth, convince the child that man’s 
real problem is not his sin but a bad environment. 
Teach him that his problems are due to the evils 
of big business, warmongers, big labour, profi-
teering farmers, politicians and the like. Never 
let him suspect that all men are sinners ... and 
that their need is for regeneration in Jesus Christ. 
Then the child will grow up with a revolutionary 
rage at everybody instead of looking to God for 
regeneration.

The privatization of the Christian faith and 
the public establishment of humanism is now 
an accomplished fact in Canada. “Religious” 
faith is a matter of taste for the vast majority of 
school graduates. Delinquency, criminality and 
academic failure are growing and at the same 
time, we have never had an age in which people 
shout more loudly about their rights with barely 
a whisper concerning responsibilities. My genera-
tion (X) and the Mosaics, whilst more apathetic, 
are even more demanding than their revolution-
ary parents whose revolt beginning at Berkley in 
1964 gave us the sexual and social revolution, 
as well as the drug culture. This movement, in 
various forms, accelerated through the popular 

music of the time, such as that of the Beatles, 
and swept Western Europe and North America. 
Today we live in an age of revolution, where rage, 
the blame game, and victimhood are the marks 
of a decaying order. Where did these ideas come 
from?  What has been the main vehicle for the 
transmission of these ideas? The answer is in the 
field of education. How can Christians respond 
with faith and hope?  We humbly submit that the 
solution is in an intentional return to the word 
of God.
In this issue, historian and popular author      
Dr. Michael Haykin argues for the necessity of 
a scripturally faithful seminary, for the purpose 
of raising up pastors and church leaders. In the 
feature article, Dr. David Robinson expounds 
the views of the Apostle Paul on the ministry of 
teaching. Finally, both Dr. Scott Masson’s article, 
as well as my own piece, are a special sneak peek 
from a forthcoming book we are putting together 
on education. Dr. Masson challenges Christians 
to reconsider the current state of the university, 
and my own piece debunks the popular myth of 
the neutrality of education currently being sold. 
As always, we hope you enjoy our latest offer-
ing, and that you are provoked, challenged, and 
moved to action, for the purpose of the glory of 
the Most High King!
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UPON HEARING OF HIS WIFE’S suicide, 
Shakespeare’s Macbeth declared that “life’s but a 
walking shadow… a tale/ Told by an idiot, full of 
sound and fury,/ Signifying nothing.”1 His remarks 
were born of despair. They bespoke the dark heart 
of a will to power, the same nihilistic philosophy 
of life that had led him and his wife to ignore con-
science and defy the moral order of the universe. 
For a time it appeared to work. Macbeth succeeded 
the king he had murdered. He bore the sword of 
the earthly representative of Divine justice, and the 
country followed him. The rebellion against God 
that Macbeth’s murder of Duncan announced did 
not destroy him immediately. Yet the cancer of 
injustice soon not only corrupted the natural and 
civic order in the land, it consumed the new king 
and his wife, and the rot was only stopped with his 
death and a reassertion of the moral order with the 
return of Duncan’s son Malcolm.

I
The university is in crisis. That has been the con-
sidered opinion of scores of eminent academics 
since the late 1980s,2 so frequently expressed 
that books on the subject are almost forming an 
apocalyptic subgenre.3 But enthusiasm for tertiary 
education continues unabated, which demon-
strates how much worse the state of affairs is than 
that in Shakespeare’s play. A coup d’état will not 
solve this problem. Despite soaring tuition rates, 
growing levels of debt, massive class sizes and 
what John Sommerville, author of The Decline 
of the Secular University, describes as the obvious 
“marginalization of our universities” politically, cul-
turally, scientifically and socially,4 and former Dean 
of Harvard, Harry Lewis, describes in terms akin to 
an eclipse of biblical wisdom,5 university education 
seems more popular than ever. What can explain 
this willingness to incur exorbitant debts for some-
thing that is deemed largely irrelevant to life?
It seems a commitment to a rite of passage is 
holding the university together even after the aim 

EMERGING  
from a University in Ruins

and substance and character of education have 
been lost. D.A. Carson notes that it is not a recent 
development. The university has been under sus-
tained assault throughout the whole modern era, 
and yet held itself together:

What preserves the university as a university dur-
ing the later stages of the so-called “modern” 
period is a nexus of presuppositions and commit-
ments:  strong belief in the autonomy and power 
of reason, massive assumptions about progress, 
widespread conviction that truth is objective and 
obtainable, and…. rising philosophical natural-
ism. In other words, what kept the university 
together was not the Christian worldview that 
prevailed several centuries earlier, but the com-
mon commitment to a common process.6 

However, it now also seems to be withstanding a 
loss of almost all the presuppositions and commit-
ments Carson describes to have held the university 
together in the “modern” period. In today’s post-
modern university, there is clearly a decline in 
the belief in the autonomy and power of reason, 
a growing sense of social and scientific pessimism, 
and a widespread conviction that truth is perspec-
tival.7 
The only thing remaining from the modern 
period is its late-blooming philosophical natural-
ism, which ought to have been understood to be 
incomprehensible without the other presupposi-
tions and commitments, and to have been impli-
cated in their discredit. That has not happened 
though, or at least not exactly, which means that 
Carson is either off the mark, or else that some-
thing has changed about the contemporary univer-
sity to appear to allow philosophical naturalism and 
cultural materialism to stand on its own. I think 
that the latter is the case. Three things have pre-
vented the implosion of a secular university largely 
dedicated to philosophical naturalism thus far:

1) A hermeneutic of suspicion has gained 
widespread acceptance. Writers such as Marx, 
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Nietzsche and Freud employed a ‘hermeneutic of 
suspicion’ to considerable effect throughout the 
late-nineteenth and early-twentieth century, but in 
recent decades have been accorded a degree of pro-
fundity that has allowed variations on their ideas 
to filter into mainstream academia, despite their 
infamous legacies. According to their own metanar-
ratives, all preceding metanarratives were rhetorical 
or tactical ploys used to gain or hold power by 
groups interested in maintaining the status quo. 
All three thinkers attacked the historic understand-
ing of a rational, orderly universe, irrespective of 
whether it was presented by the Christian or the 
modernist, as a fiction designed to impede healthy 
criticism and change. They suggested that what had 
been called God or reason in the past was actually 
immanent in the human will, which made it a 
common will, which could be most fully expressed 
by the great man, the great artist, the State (or 
some combination of the above). But now the 
suspicion has fallen on the Enlightenment concept 
of humanity itself, which it is said has profound 
intellectual and historical baggage. 

2) The university has changed into a multiversity. 
As a consequence of this suspicion about the 
Enlightenment conception of humanity, a unified 
‘humanities’ perspective is regarded as symptomatic 
of the problem, not a source of a solution. In the 
multiversity of today, forms of philosophical 
naturalism have thus been fostered under the guise 
of research into the peculiar mental constructions 
of individuals or groups (normed according to 
their distinct race, gender or sexual ‘orientation’) 
without grounding in any other higher reality, such 
as God, the forms of the Platonic ideals, or truth 
(and human nature) apprehended according to the 
dictates of autonomous reason. In this assault on 
the Enlightenment’s secular humanism, a rational 
universe is still operatively assumed, but never in a 
consistent way. The humanities are being reframed 
as a sort of United Nations of ‘interest groups’.

3) The State and the university it sponsors agree 
on a ‘democratic’ politics of educational empow-
erment as a new vision for the humanities. In 
the multiversity of today, a great deal of energy 
is invested into advancing a politics of minority 
empowerment, i.e. of divergent ‘humanities’ as the 
educational good. It is effectively a ‘humanitarian’ 

redefinition of the humanities, which transpires at 
the expense of a common humanity. While diversity 
has its merits, the change largely serves a pluralistic 
agenda of moral and social relativism which actually 
regards a traditional university educational agenda, 
whether Christian or modernist, as its enemy.
This takes place under the banner of academic 
freedom which emerged from a Christian world-
view and persisted for a time in the modernist 
belief in the autonomy of reason. But the true 
believers in the politics of empowerment appeal 
to academic freedom only when and insofar as it 
serves their ends, and increasingly overturn it in the 
name of ‘tolerance’ when it does not. In this, the 
postmodern university is aided by its State spon-
sors, which increasingly tend to understand their 
own role in the terms of cultural materialism. Since 
in public discourse the public good is almost invari-
ably couched in economic (materialist) terms and 
increasingly operates with a thoroughgoing moral 
relativism, there appears to be no end to the practi-
cal good thought to reside in further ‘education’, or 
in maximizing participation in it.
Tellingly then, the most common goal of educa-
tion today is not wisdom or knowledge of the true, 
the good, and the beautiful, but social advance-
ment or empowerment. As a secondary aim or as a 
consequence of education, this is no bad thing. But 
as the primary motivation for education, the aim 
of power fits rather seamlessly into philosophical 
naturalism’s reductionist vision of life. Its conse-
quences are not appealing. It has redefined life as 
survival. It is no longer just nature, but human 
nature, which is understood to be ‘red in tooth and 
claw with ravine’ – an utterly bleak, fatalistic, and, 
by its own lights, amoral worldview. It is hardly 
surprising that with such cynical criteria for under-
standing life, the best many in the university can 
imagine today is either to gain economic and social 
power themselves, to take it from others, or to say 
the same thing in the opposite fashion; that is, to 
be free (or free others) from all forms of economic, 
social and moral compulsion.
This reduction of the aims of the secular uni-
versity to an impoverished narrative of freedom 
and compulsion plays itself out in two observations 
Sommerville makes about them:

“Tellingly 
then, the most 
common goal 
of education 
today is not 
wisdom or 
knowledge 
of the true, 
the good, and 
the beautiful, 
but social 
advancement or 
empowerment.”
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[T]he liberal arts core of the universities have 
been hollowed out in two ways: . . . The great 
majority of students are now in professional 
programs, learning how to make money and be 
useful. Second, the liberal arts themselves have 
changed. They’ve turned into technical special-
ties. They’re often addressing questions nobody 
is asking, and giving answers nobody can under-
stand.8

He notes a similarly distorted pattern in the 
sciences. They have become increasingly technical 
studies which assert the truth of naturalistic phi-
losophy but don’t really explore it in any depth. 
University science has largely become applied 
science. The ‘pragmatic’ aims of the multiversity 
have meant that this shift has been accepted almost 
without notice, let alone question.
But it is in many ways a watershed moment:

When the focus of the university was on the 
discovery of physical reality, the burden of proof 
was on religious thinkers to show how they were 
relevant. Now that our universities are devoted to 
professional education, our questions are about 
human needs and aspirations… optimal condi-
tions for humans are at the centre of attention. 
And the burden of proof should shift to scientists 
to show how all human activity, values, dreams, 
interests and culture can be explained in terms 
of, for instance molecular biology or quantum 
physics. This is clearly preposterous. Religion has 
always provided us the language appropriate to 
these concerns… In short, science was never cut 
out to be the queen of all thought; rather it is 
meant to be a servant.9 

It appears that the stage has been set to re-
examine the wisdom of abolishing God from the 
university. For, with that, a clear, humane purpose 
for studying and for living has been lost. The time 
is ripe for a reassessment of the secularist agenda of 
the past centuries, and to consider the opportuni-
ties and challenges for a Christian university.

II
What then is a Christian to do in the light of the 
current state of affairs?  Christian universities are 
an obvious alternative to the secular university, but 
they are not immune to its problems. The church 
does not operate in a culture-neutral environment. 
A Christian university can and should be superior 

to its secular counterparts, but there are issues that 
need to be addressed within the church and the 
academic community in order to make it genuinely 
viable.
The following cursory suggestions at least need 
consideration:

1) Note the sign of the times – The entire trajec-
tory of the postmodern university, as noted at the 
outset, has been denounced as intellectually and 
spiritually bankrupt by some of the most eminent 
academics of our day. The silence of the counterar-
gument is deafening. So too have the masters of the 
‘hermeneutic of suspicion’, the men who continue 
to provide the underlying intellectual metanarra-
tive to the multiversity:  Nietzsche has ever been 
associated with the fascism and social Darwinism 
of the twentieth century; Marx has been utterly 
discredited by the terrors and ineptitudes of Com-
munism;  Freud and his disciple Carl Jung have 
been exposed to have falsified and even invented 
their observations,10 and Darwin’s model of evolu-
tion, the basis of a great deal of scientific pedagogy 
and research, has faced sustained and serious criti-
cism from the school of ‘intelligent design’. 
This does not mean they have gone away. Yet, 
with the exception of Darwin, the names are rarely 
invoked. In some ways, that has simply rendered 
them more pernicious. Variations on their exploded 
theories persist in a variety of forms attached to the 
various strains of contemporary academic plural-
ism. This should not surprise us:  the hermeneutics 
of suspicion, which has now turned upon all forms 
of unity, including the unity of consciousness itself, 
is the natural corollary of Cartesian doubt, the 
premise behind the empiricism of modern science.
As has ever been the case, the academy and its 
vested interests are resistant to change for good and 
for ill, and while it is too early to determine the 
outcome of these challenges in the public universi-
ties, the signs are ominous. What is apparent is that 
there is more than science at stake; there is a moral 
and spiritual tenor to the discussions surrounding 
the university (and indeed education as a whole) 
and its purpose at the same time that an activist 
judiciary is implementing a recalibration of human 
life and its structures based on present scientific 
‘certainties’, and an unprecedented understanding 
of the law being implemented that is threatening 
the very stability of Western civilization.11 

“It appears 
that the stage 

has been set 
to re-examine 

the wisdom 
of abolishing 
God from the 

university. For, 
with that, a 

clear, humane 
purpose for 

studying and 
for living has 

been lost.”
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positions and commitments of modernism, but of 
its consequences in the aggrandizement of the West 
over and against the ‘unenlightened’ world.
Reason is not an invention of modern science, and 
needn’t be dispensed with in our concerns about the 
abuse of power. In fact, a full-orbed understanding 
of reason (and justice) is necessary to identify and 
rectify it. But reason and justice must be defined 
by scriptural categories and terms of reference, not 
just their contemporary homonyms, which are the 
product of the world’s self-understanding. Among 
other things, the Christian community needs to 
become more aware of how biblical words like jus-
tice have acquired non-biblical meanings in its own 
vocabulary.

ii) A Critique of Doubt:  Understand that the 
Enlightenment’s method of doubt, specifically in 
the authority of the theological and metaphysical 
underpinning of the university, has led to a wider 
contagion, which in our time has engulfed the con-
cept of authority in every sphere of life. So long as 
Western society adhered to a belief in an absolute 
and transcendent God behind and beyond it, its 
laws retained their validity and Western society 
retained its vitality. Without that basic credo, every-
thing else was rendered ‘relative’ and contingent. 
For example, the Romantic emphasis on ‘nature’ 
and ‘feeling’, which has led to our moralistic and 
therapeutic culture which emphasizes the goal of 
self-discovery and self-love,13 cannot be understood 
to offer a genuine antidote to the Enlightenment’s 
autonomous rationality. It is actually an attempt 
to continue its project by making reason immanent 
in the world, thus ‘spiritualizing’ nature, while still 
leaving God’s existence to be a rather doubtful mat-
ter. 
This has a further implication. When natural 
law and reason were regarded as the immanent 
principles of God in the medieval university, the 
freedom of a collective of scholars, made in God’s 
image, were implicitly claimed against the author-
ity of the State. It is a part of the history of the 
foundation of the university, and of academic free-
dom, that it defined itself so. But because justice is 
a metaphysical concept, just as law is, the rejection 
of the metaphysical validity of law has resulted in 
a growing social anarchy. Once the Divine will was 
collapsed into the human will and made immanent 
in it,14 as it has been since the onset of Roman-

All the same, there are signs of hope in the des-
ert. In 2005, Stanley Fish, often called the Dean of 
the postmodernists in the United States, was asked 
what the ‘next big thing’ would be in academia 
after the study of race, class and gender. Without 
hesitation, he announced that it would be the study 
of ‘religion’, and not from the ‘neutral’ perspective 
of the secularist, but from the inside, because the 
truisms of Enlightenment liberalism had quite sud-
denly appeared obsolete:

To the extent that liberalism’s structures have 
been undermined or at least shaken…the per-
spicuousness and usefulness of distinctions long 
assumed -- reason as opposed to faith, evidence 
as opposed to revelation, inquiry as opposed to 
obedience, truth as opposed to belief -- have 
been called into question.12 

Since Fish admits that liberalism’s neutrality is a 
myth and its claim that a Christian worldview lacks 
integrity is highly questionable, it is clear that there 
ought to be more room for Christians to think as 
Christians in the public university. There are few 
signs of that happening. The obvious place for that 
to happen is a Christian university. As said, this isn’t 
without its challenges.

2) Develop a holistic Christian worldview – 
Among other things, this entails: 

i) A Critique of Reason:  Accept some of the sub-
stance of the postmodern critique of autonomous 
human rationality, but also develop a clearer vision 
of how the worldview of the Enlightenment funda-
mentally differs from a Christian worldview. This 
means establishing an understanding of rationality 
and ethical conduct on the basis of the revealed 
word of God, as opposed to dispensing with rea-
son altogether. The creative action of the divine 
Logos has rendered the created order logical. Our 
knowledge of the world is not exhaustive, but it is 
adequate and it is real, as is our knowledge of God 
himself because he has revealed himself to us.
The historic understanding of a rational, orderly 
universe created by God has been attacked by our 
contemporaries in part out of sheer historical igno-
rance. It has been uncritically assumed that there 
is an absolute continuity between a Christian and 
a modernist worldview. This needs to be rebutted, 
because there is a great deal with which a Christian 
would agree not only in a critique of the presup-

“So long as 
Western society 
adhered to a 
belief in an 
absolute and 
transcendent 
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and beyond 
it, its laws 
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vitality.”
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iv) A Critique of Culture: The malicious and 
entirely superficial connection of colonialism and 
exploitation with Christianity needs to be rejected. 
This does not mean absolving Christians (or Chris-
tendom) from all culpability or responsibility, 
but it does mean observing how Christians have 
acted as the city of God within the city of man. 
It also means dispensing with the fashionable and 
ultimately disingenuous act of national repentance 
for the sins of others. It is, as C.S. Lewis once 
observed, an act of repenting for our neighbour’s 
sins, which we are not called to do, usually while 
also neglecting the ones we commit.15 The West-
ern tradition, seen with a critical eye, needs to be 
recovered as a norm for the Christian university in 
order to foster cultural understanding and humil-
ity. Among other things, there is no possible way 
in which true cultural understanding can develop 
without an understanding of how Western concep-
tions of beauty, truth, goodness, human nature, 
freedom, the moral character of God, etc. can 
engage with those of other cultures, such as the 
growing phenomenon of Islam, without first 
understanding what the Christian conceptions are, 
and what modernity did to them. The assumption 
of modernity that we develop a clearer worldview 
by removing our cultural lenses ignores the impor-
tance of the incarnation. It assumes that we are 
naturally perspicacious rather than myopic, which 
everything including the witness of history speaks 
unequivocally against.

3) Recognize the idols of our age – It has been 
noted how universities tend to emulate the norms 
of their culture, even in adverse circumstances. It 
happened in recent times to the church in Nazi 
Germany and in South Africa. The tendency to 
capitulate to the powers that be is all the stronger 
when these institutions do not root themselves in 
the words and the logic of Scripture. Such national-
istic dangers seem to be remote from us at present.
In our age, one of the surprising dangers is the 
opposite phenomenon of ‘global Christianity’, 
which seems tellingly different than the church 
Catholic. It encourages the historical anomaly of 
‘global Christians.’  It is a fact that God revealed 
himself to humanity through the language and 
culture of the Jews, Greeks and the Romans. We 
don’t need to be first-century Jews to follow Christ, 
and one of the great beauties of the Christian faith 

ticism, Divine immanence has been translated 
from the realm of law and reason to the will of the 
people, and by implication to the State. Human 
freedom thereafter has merely become a formality 
contingent on the State’s definition.

iii) A Critique of Rights:  The same is true 
of human rights. It has been remarked by non-
Western governments that ‘universal’ declarations 
of human rights are in fact Western conceptions 
of rights rooted in their understanding of human 
nature. This is partly true. They are not of an abso-
lute, non-historical character. But that does not 
mean they are relative or untrue. They owe their 
universality to the degree to which they conform to 
the theological conception of the Person in whose 
image all people are made, not to their geographical 
or historical origins per se. The work of the person 
of the Holy Spirit in the midst of the nations of the 
West remains a part of its legacy, however much 
those of our generation are seeking to eradicate it. 
It is also true that these human rights have 
become rights guaranteed by the State, and have 
been advanced by states. Yet we can observe how 
quickly this leads to difficulties without an aware-
ness of their theological origins. As soon as human 
rights are understood not to have been recognized 
but rather defined by the State, they are no longer 
‘inalienable’ as once advertised. For what the State 
giveth, it mayeth also take away. Our contemporary 
human rights tribunals are making this more and 
more apparent. The incursions against the human 
community and the decline in human freedom has 
been particularly accelerated by legal positivism, 
which has destroyed the metaphysical concept of 
justice, and made law and justice to be the product 
and will of whoever is strongest, or who has been 
‘empowered’ to speak against injustice.
The Christian university needs to dispense with 
the antinomianism which has increasingly marked 
Protestantism, and become aware of the resources 
within God’s law (and within the Christian tradi-
tion of jurisprudence based upon it) to address 
the multiplicity of political and social issues that 
face academia and society at large in our day. At 
present, it has adopted a quasi-Marcionite reading 
of Scripture which has led it largely to assent to 
entirely speculative social and legal measures that 
often contradict natural law, let alone biblical law. 
This has never been the case when the Christian 
university has flourished.
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anything other than primary significance in the uni-
versity, it is to suggest an order of study. The seven 
liberal arts formed the foundation for the study of 
theology, the Queen of the sciences, throughout 
the period of church history in which Christian 
education flourished, as did its pulpits and its con-
gregations. The liberal arts themselves need to have 
a thoroughly theological character, and in an age of 
great intellectual and spiritual confusion, they need 
to educate not just in the areas that are currently 
fashionable, but to take into account the riches of 
Christian history.
Too often the ramparts of Christian truth are left 
undefended against ancient heresies. It is actually 
an odd symptom of success. It is not because the 
saints of old could not answer their opponents and 
accusers; in fact, it is because the answers they gave 
were eventually regarded as so evidently true that 
their opponents no longer opposed them, and they 
and their slanders temporarily vanished beneath 
the waves of time, until subsequent generations of 
Christians forgot the magnitude of the battle. This 
explains the recurrence of ancient heresies through-
out Christian history, as well as the perception that 
the heresies are new and incontrovertible.

7) Serve God and the church – Recognize 
and submit to the authority of Scripture and the 
rule of faith; accept the local church’s legitimate 
concern and involvement – albeit at arm’s length 
– in university affairs. There is certainly a danger 
in adopting the secular university’s model of the 
professor as one of the intellectual elite, making 
a Christian professor one of what Carson wittily 
calls ‘the elite of the elect’;17 but in our present age 
and circumstances there is an equal (but far more 
likely) danger, particularly in ‘private’ Christian 
universities which must generate their own funds, 
to reduce Christian education to Christian ‘market 
values’. Usually this entails that they have precisely 
the same goals as parachurch or missionary organi-
zations (which even the world can often support) 
in order to gain sympathy and support from their 
churches and donors. 
In a culture in which the arm of the church has 
grown short because of a circumscribed gospel, and 
Christians have grown accustomed to adopting a 
defensive posture in the public sphere, revival can 
only come when greater latitude is given than meet-
ing such perceived needs. To combat this, churches 

is the way in which Christian truth has set its roots 
in so many languages and cultures throughout the 
world. But Carson describes the danger well:

…it is a denial of this cultural wealth, and finally 
a denial of the incarnation itself, to love people 
everywhere and no one in particular, to be sensi-
tive to cultures everywhere while never being 
rooted in any of them – in short, to be “mid-
earth” people. It was not Jesus’ way; it was not 
Paul’s way.16 

Being a ‘global citizen’ of the church, for all its 
apparent appeal, is actually a charter for irrespon-
sibility because there is no global nation or church 
to which to be accountable. All too often it means 
Christians involving themselves as ineffective con-
tributors in programs that have nothing to do with 
biblical religion. All too often, they serve an agenda 
of radical relativism in which human solidarity and 
ecumenism have become the paramount virtues.

4) Cease and desist with the impractical pragmatism 
– Christian families need to stop propping up 
the secular universities uncritically. Many are 
only living on their reputations, and the public 
endorsement of them irrespective of their quality 
is only hastening their decline. While the writing 
is on the wall for the agenda of both liberalism and 
post-liberalism, academia is slow to change, and 
lacks an alternative. The pattern of many centuries 
will not change overnight. For all the prophetic 
calls, academic freedom for the Christian to think 
as a Christian is increasingly difficult in the secular 
university.

5) Make the study of theology primary in the church 
– Universities, even Christian universities, cannot 
be trusted to be the first place in which a robust 
presentation of theology is encountered. There is 
a detachment in academic study which is danger-
ous for a faith not grounded in an intimacy with 
the Lord encountered weekly from the pulpit, and 
nurtured by a people of faith. Furthermore, while 
professors have a comparable aim and teaching 
responsibility to that of the pastor, it is not wholly 
congruent. Among other things, they assign grades 
on their students’ achievement. A Christian uni-
versity cannot flourish, let alone survive, without a 
thriving community of churches to support it.

6) Make the study of theology secondary in the 
university – This is not to make theology to be of 
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as a whole need to rediscover the distinctiveness of 
a Christian worldview and its necessity for their 
congregations’ health. This worldview must be 
carefully cultivated in an unapologetically academic 
atmosphere which will not suspend the pursuit of 
what is best for what seems good at the time. It 
is precisely this sort of compromise to temporary 
expediency and loss of integrity which has resulted 
in the implosion of the worldwide financial system 
on ethical grounds. In other words, a Christian 
university cannot genuinely serve God or a church 
which does not expect of it the highest standards 
characteristic of it; nor can its students be served if 
these same standards are not demanded of them.

8) Regard character development as central – A 
cynical world which interprets all actions and 
statements according to a narrative of power and 
self-interest desperately needs the integrity of 
Christian conviction, a recovery of the truth about 
Christian conduct in world history, and the humil-
ity and other-centredness of those who bear witness 
to Jesus, God incarnate, crucified as man for man, 
and raised to the seat of majesty on high to show 
the power of the meekness of his majesty. Educa-
tion in the early church was distinct from its rivals 
more than anything because of the moral character 
it cultivated in its students, which is needed today 
as much as ever. Eventually, the Christian school 
wholly superseded the alternatives.

Allan Bloom, in his influential book The Clos-
ing of the American Mind, lamented the fact that 
the sole virtue remaining for those schooled in the 
university today was their openness of mind.18 As 
G.K. Chesterton noted, “The object of opening the 
mind, as of opening the mouth, is to shut it again 
on something solid.”19 A Christian university not 
only stands on something solid, it gives real food, 
for the mind and heart and soul. 

1Shakespeare, Macbeth, Act V, scene 5. 
2 Among a host of other books, cf. Bill Readings, 
The University in Ruins (Cambridge: Harvard UP, 
1986); Allan Bloom, The Closing of the American 
Mind:  How Higher Education has Failed Democra-
cy and Impoverished the Souls of Today’s Students 
(New York: Touchstone, 1987); Jaroslav Pelikan’s The 
Idea of the University: A Reexamination (New Hav-
en: Yale UP, 1993); David Lyle Jeffrey and Dominic 
Manganiello, Rethinking the Future of the University 
(Ottawa: U. of Ottawa P. , 1998); C. John Sommer-

ville, The Decline of the Secular University (Oxford: 
OUP, 2006); Harry Lewis, Excellence without a Soul: 
How a Great University Forgot Education (New 
York: Public Affairs, 2006); Norman Klassen and Jens 
Zimmerman, The Passionate Intellect: Incarnational 
Humanism and the Future of University Education 
(Grand Rapids: Baker, 2006).  
3 This was Jaroslav Pelikan’s observation back in his 
The Idea of the University: A Reexamination (New 
Haven: Yale UP, 1993), p. 15. 
4 C. John Sommerville, The Decline of the Secular 
University (Oxford: OUP, 2006), p. 3. 
5 Harry Lewis, Excellence without a Soul: How a 
Great University Forgot Education (New York: Publi-
cAffairs, 2006) 
6 D.A. Carson, Can There Be a Christian University? 
Southern Baptist Journal of Theology 01:3 (Fall, 
1997), p. 21. 
7 These are all things which Carson himself addresses 
in his book The Gagging of God:  Christianity Con-
fronts Pluralism (Grand Rapids:  Zondervan 1996) 
8 Sommerville, The Decline of the Secular University, p. 8. 
9 Sommerville, The Decline of the Secular University, p. 13. 
10 Cf. Paul C. Vitz, Sigmund Freud’s Christian Uncon-
scious (New York: Guildford, 1988) and Richard 
Noll’s The Jung Cult: Origins of a Charismatic 
Movement (Princeton: Princeton UP, 1994) 
11 Harold J. Berman, at the conclusion of his magiste-
rial two-volume work Law and Revolution (Harvard: 
Belnap P., 1983, 2003), speaks of the gathering dark-
ness in contemporary legal circles because of a loss 
of the normative sense of tradition.  
12 Stanley Fish, http://chronicle.com/article/One-
University-Under-God-/45077 (Jan. 7, 2005) 
13 Christian Smith and Melinda Lundquist Denton, 
in their Soul Searching: The Religious and Spiritual 
Lives of American Teenagers (Oxford: OUP, 2005) 
speak of a ‘moralistic therapeutic Deism’ that char-
acterizes the youth of today. 
14 This is the force of Schleiermacher’s hermeneu-
tics, the foundation of theological liberalism. 
15 C.S. Lewis, ‘Dangers of National Repentance’ in 
God in the Dock (Grand Rapids: Eerdmans, 1970), 
pp. 189-92. 
16 D.A. Carson, Can there be a Christian University?, p. 30. 
17 D.A. Carson, Can there be a Christian University?, p. 28. 
18 Allan Bloom, The Closing of the American Mind 
(New York: Touchstone, 1987) 
19 G.K. Chesterton, Autobiography, Collected 
Works, vol. 16, p. 212.
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I REMEMBER A TIME in my early twenties 
when I didn’t care much for Paul. He seemed 
to me a hard-headed, arrogant, theoretician of 
Christianity, who taught an abstract Christ of 
faith. I missed, for example, the intention of his 
fools’ boast in 2 Corinthians 11-12, a passage 
that now impresses me for its subversive irony 
and for the model of cruciform discipleship it 
provides (Paul’s Christology is anything but 
abstract). My opinion of Paul at that time was 
symptomatic of the sophomoric attitude that 
characterizes many young theology students. As 
it turns out, it was me who was arrogant and 
hard-headed. I’ve since repented and so been 
reconciled to Paul, whom I now read with great 
delight and appreciation. 
I began to read Paul’s letters from a new perspec-
tive about a year and a half ago when I accepted 
a part-time pastoral position at Westminster 
Chapel in Toronto. Paul became for me a model 
pastor. Despite the designation of 1 and 2 Tim-
othy and Titus as “pastoral epistles,” all of Paul’s 
letters are pastoral. He writes as a pastor to his 
flock. The over-arching theme of this issue of 
Jubilee is education. My concern in this article 
is what Paul has to say about the ministry of 
teaching within the church.
Paul taught as a pastor and it is from a pastoral 
frame of reference that I wish to consider the 
ministry of teaching in the life of the church. 
I characterize Paul’s approach to teaching with 
three adjectives: evangelical, spiritual, and trans-

formative. Teaching is evangelical because it 
is Gospel centred, which means its content is 
centred on the biblical testimony about Christ. 
Teaching is spiritual because it is inextricably 
joined to the work of the Spirit. Teaching is 
transformative because its aim is the transfor-
mation of the believer’s life according to the 
image of Christ. 

TEACHING IS EVANGELICAL

The basic content of the church’s teaching is the 
Gospel. Paul summarizes the Gospel in 1 Cor-
inthians 15.3-5:

For I delivered to you as of first importance what 
I also received: that Christ died for our sins in ac-
cordance with the Scriptures, that he was buried, 
that he was raised on the third day in accordance 
with the Scriptures, and that he appeared.1

The bedrock of the Gospel is Christ’s death for 
our sins and his resurrection on the third day; 
however, Paul adds “in accordance with the 
Scriptures.” While Gospel teaching is centred on 
Christ and his death and resurrection, Paul has 
the whole canon of Scripture in view.2  
Our knowledge of the Gospel is the fruit of our 
learning the Scriptures. To teach the Gospel is to 
teach Scripture. Consider how many times Paul 
explicitly cites or alludes to the Old Testament 
in his exposition of the Gospel in Romans. He 
tells us near the end of that great letter, “what-
ever was written in former days was written for 
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The one instance where most readers are not 
misled by the adjective “spiritual” is in the case 
of spiritual gifts. Spiritual gifts are the gifts of 
the Spirit. “Spiritual” has the same connotation 
in almost every other usage in the New Testa-
ment (Eph 6.12 is the only exception). 
The previous paragraph has cleared the ground 
for what Paul has to say about the Holy Spirit 
and the ministry of teaching in the church. I 
describe Paul’s approach to teaching as spiritual 
because it is inextricably joined to the work of 
the Spirit. He declares in 1 Corinthians that the 
Gospel of the cross of Christ is the wisdom of 
God which

God has revealed to us through the Spirit. The 
Spirit searches everything, even the depths of 
God … Now, we have not received the spirit of 
the world, but the Spirit who is from God, that 
we might understand the things freely given us 
by God. And we impart this in words not taught 
by human wisdom but taught by the Spirit. (1 Cor 
2.10-13)

For Paul, Gospel teaching is a spiritual minis-
try. The biblical content of the church’s Gospel 
teaching is revealed by the Spirit, who enables 
both the teacher’s instruction and the learner’s 
understanding. Thus, when Paul prays that the 
Colossians “be filled with the knowledge of 
[God’s] will in all spiritual wisdom and under-
standing” (Col 1.9), he is praying that they be 
filled with knowledge in all the wisdom and 
understanding that comes from the Holy Spirit. 
Knowledge, wisdom, and understanding are giv-
en by the Spirit. With this in mind, we should 
also remember that the Spirit has appointed 
and gifted certain people within the church to 
be teachers (Rom 12.7; 1 Cor 12.28-29; Eph 
4.11). Spiritual teaching is primarily exercised 
through the teaching and preaching offices of 
the church and is essential for the spiritual for-
mation of believers. For Paul, there is no true 
spirituality outside the church.

TEACHING IS TRANSFORMATIVE

If teaching is spiritual, it must also be transfor-
mative, for the Spirit is the sanctifying Spirit. 

our instruction, that through endurance and 
through the encouragement of the Scriptures we 
might have hope” (Rom 15.4). He then summa-
rizes the Gospel, which he’s been expounding in 
the previous 14 chapters:

For I tell you that Christ became a servant to the 
circumcised to show the truth of God, in order to 
confirm the promises given to the patriarchs, and 
in order that the Gentiles might glorify God for 
his mercy (Rom 15.8-9).

The Gospel is the demonstration of the truth 
of God and the confirmation of his promises 
to Abraham, Isaac, and Jacob. For Paul, then, 
to teach Christ is to teach Scripture. We are 
reminded here of Jesus’ own teaching about 
himself, “and beginning with Moses and all the 
Prophets, he explained to them what was said 
in all the Scriptures concerning himself ” (Luke 
24.27, NIV). We are also reminded of Paul’s 
tearful farewell to the church in Ephesus, when 
he avowed to them, “I did not shrink from 
declaring to you the whole counsel of God” 
(Acts 20.27). Such is the scope of the church’s 
teaching ministry. The knowledge of Christ is 
the fruit of teaching and learning Scripture.

TEACHING IS SPIRITUAL

The word “spiritual” is one of the vaguest, flop-
piest words in English parlance today, so much 
so that its function as an adjective is almost com-
pletely useless. Nevertheless, I use the adjective 
here because it’s Paul’s adjective and the sense in 
which he applies it needs to be recovered in the 
church today (now more than ever!). Unfortu-
nately, given our cultural climate, Paul’s use of 
the adjective “spiritual” (pneumatikos) is often 
misunderstood by readers of the New Testa-
ment.3  According to the standard Greek lexicon 
of the New Testament, the adjective pneuma-
tikos is used

in the great majority of cases with reference to 
the divine Pneuma (Spirit); having to do with the 
divine Spirit,caused by or filled with the divine 
Spirit, pertaining or corresponding to the divine 
Spirit.4 
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According to Paul, the purpose of the church’s 
teaching ministry is

to equip the saints for the work of ministry, for 
building up the body of Christ, until we all attain 
to the unity of the faith and of the knowledge of 
the Son of God, to mature manhood, to the mea-
sure of the stature of the fullness of Christ, so that 
you may no longer be children (Eph 4.12-14). 

The purpose of the church’s teaching ministry 
is that we attain the maturity of full adulthood 
and no longer be children.5  The word Paul uses 
for mature is teleios, a word used to describe 
something that has reached its intended end 
(telos) and so has been perfected. The minis-
try of teaching in the church is the ministry of 
equipping and building up believers, until we 
all reach our intended end – “to the full measure 
of the stature of the fullness of Christ” (an end 
which we will not finally reach until the day of 
Christ’s return, when we will be resurrected in 
glory).  
Paul goes on to explain this transformation from 
infancy to maturity in Christ by contrasting the 
non-believer’s way of life with that of the believ-
er (Eph 4.17-32). Whereas the non-believer 
lacks understanding due to ignorance and hard-
ness of heart, which leads to moral depravity, 
the believer has “learned Christ” (4.20) and so 
has put off the old way of life and put on “the 
new self, created after the likeness of God in true 
holiness and righteousness” (4.24). Paul’s lan-
guage here picks up on one of the great themes 
of Scripture: the creation of human beings in 
the image of the God and the distortion of that 
image by unbelief and idolatry. Human beings 
reflect what they worship (see Ps 115.1-9), so 
that those who worship idols eventually become 
like them: deaf, dumb, blind, lame, mindless, 
and hard-hearted. 
As Paul sees it, the ministry of Gospel teach-
ing is a ministry of healing from the disease of 
idolatry. Learning Christ is a healing of heart 
and mind, a renewal of our true humanity, a 
restoration of the image of God. Paul tells us 
that the defining characteristics of that image 
are holiness and righteousness, which he then 

illustrates in the closing verses of Ephesians 4. 
Holiness and righteousness are exemplified in 
honest speech that builds up and is gracious to 
those who hear it and honest work that enables 
us to share with those in need. We are holy and 
righteous when we are kind, tenderhearted, and 
forgiving with one another (Eph 4.25-32). 
As someone with a Ph.D. in theology, I’m all 
for studying and teaching the Bible and church 
doctrine; however, the purpose of the church’s 
teaching ministry is not expertise in theological 
discourse. Paul writes in his letter to the Colos-
sians, “we proclaim Christ, warning everyone and 
teaching everyone with all wisdom, that we may 
present everyone mature (teleios) in Christ” (Col 
1.28). The teaching ministry of the church is for 
the equipping and building up of the church, so 
that we may present everyone mature in Christ. 
The goal is not simply intellectual comprehen-
sion of biblical doctrine. The goal is to “become 
obedient from the heart to the standard of teach-
ing to which you were committed” (Rom 6.17), 
and thus to be transformed after the likeness of 
God in true holiness and righteousness. This is 
not to say, however, that there are any shortcuts 
by which we can by-pass teaching the full coun-
sel of God (cf. Acts. 20.27). How can we expect 
to reach full maturity in Christ and to put on 
the new self after the likeness of God without a 
robust and complete doctrine of God? To teach 
watered down theology is to leave room for idol-
atry and to abandon Christians in their infancy.

CONCLUSION: THE AGONY OF
PASTORAL TEACHING

I return now to the pastoral frame of reference 
in which I’ve been considering Paul’s view of 
teaching in the church. Paul teaches as a pas-
tor, for whom the teaching ministry is an ago-
nizing ministry. In his letter to the Colossians, 
after stating the purpose of the teaching min-
istry, “that we may present everyone mature in 
Christ,”he writes, “for this I toil, struggling with 
all his energy that he powerfully works within 
me. For I want you to know how great a strug-
gle I have for you” (Col 1.29-2.1). Paul views 
teaching as a great struggle (agōn), in which he 
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struggles (agōnizomai). Teaching is an agoniz-
ing ministry. He compares it to childbirth in an-
other letter, “my little children, for whom I am 
again in the anguish of childbirth until Christ 
is formed in you!” (Gal 4.19). This is a somber 
note on which to conclude this article, but I 
sound this note in order to encourage pastors 
and teachers. Paul does not minimize the agony 
of teaching; however, he will not allow us to give 
in to despair, for we struggle “with all [God’s] 
energy that he powerfully works within us” (Col 
1.29). Such agony is an affirmation of our call-
ing as teachers, because it is evidence of God’s 
energy powerfully working in us. Again, it is by 
the appointment and gifting of the Holy Spirit 
that we teach, and it is the Spirit who energizes 
our teaching and makes it effective. Teaching 
and learning Christ is a painful process of trans-
formation;6  however, that very agony assures us 
that God’s Spirit is at work, and “he who began 
a good work in you will bring to completion at 
the day of Christ Jesus” (Phil 1.6). 
Finally, I end with Paul’s exhortation to those 
who are served by the church’s teaching minis-
try: “One who is taught the word must share all 
good things with the one who teaches” (Gal 6.6). 
Teaching is an agonizing ministry. Remember to 
encourage and bless your pastors and teachers.

 1Unless otherwise indicated, all biblical quotations 
are from the English Standard Version (ESV). 
 2Paul’s reference here is to the Hebrew Scriptures, 
our Old Testament; however, the New Testament is 
also in view here. Paul says that he delivered (para-
didomai) what he had received. This is the language 
of tradition (paradosis), handing over what has been 
received. Paul exhorts the Thessalonians to “stand 
firm and hold to the traditions (paradoseis) that you 
were taught by us [the apostles]” (2 Thess 2.15). The 
New Testament is the scriptural record of apostolic 
tradition, which has been handed on to us. 
 3See Gordon D. Fee, “On Getting the Spirit Back 
into Spirituality” in Life in the Spirit: Spiritual Forma-
tion in Theological Perspective, edited by Jeffrey P. 
Greenman and George Kalantzis (Downers Grove, 
IL: IVP Academic, 2010), 36-44. 
 4William F. Arndt and F. Wilbur Gingrich, A Greek-
English lexicon of the New Testament and other 
early Christian literature : a translation and adapta-

tion of the fourth revised and augmented edition 
of Walter Bauer’s Griechisch-deutsches Wörterbuch 
zu den Schriften des Neuen Testaments und der 
übrigen urchristlichen Literatur, 4 ed. (Chicago: Uni-
versity of Chicago Press, 1952), 685. 
 5Paul uses the term “man” (aner) rather than 
“human being” (anthropos), not because he as a 
gender bias, but in order to contrast aner (a full 
grown man) with children (nepioi), who are human 
beings but not yet full grown. 
 6Cf. C.S. Lewis’ description of this transformation 
when Eustace becomes a dragon in the Voyage of 
the Dawn Treader
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from atoms to antelopes there is no design plan; 
they are uncreated, undirected and thus ulti-
mately unrelated to any other fact; all facts are 
consequently ‘neutral.’  The term neutral comes 
from the Latin ‘neuter,’ meaning ‘neither one nor 
the other,’ with an original application to gender 
(a neutered man is a eunuch). The term has since 
come to mean an unbiased position, or an unwill-
ingness to take sides. Now, I would argue that 
from the very origin of the concept, an allegedly 
‘neutral’ position concerning education logically 
entails (whether appreciated or not) important 
beliefs about reality that are anything but reli-
giously non-committed. For the Christian, reality 
cannot be ‘neither one thing nor another’ if it is 
created by God, and thus, an ostensibly ‘neutral’ 
or unbiased education is an illusion – albeit a use-
ful one to the modern state. The reason that the 
modern state has insisted on the ‘neutrality’ of 
its education (and many Christians have believed 
this fictitious claim), is because to admit that 
education is not neutral would be to concede that 
all education is inescapably religious and that 
the government has violated the politically cor-
rect and secular ‘sacred cow,’ of the separation of 
faith (religion) from public institutions – another 
impossible myth. 
At the heart of the question of educational 
philosophy is, naturally, the purpose of educa-
tion. Since all education has a purpose in view, 
and purpose presupposes direction (teleology), 
it is obvious that education, as a vision within 
society, cannot be neutral – it cannot be to no 
purpose (neither one thing nor another). So what 
is the purpose of education? From the Greco-
Roman world to the present Western context, a 
liberal education has ostensibly meant education 
for freedom. The terms ‘liberal’ and ‘liberty’ are 
both derived from the Latin liber (free). But what 
makes a person free and what is the ground of 
their freedom?  The philosophical progressivism 

I VIVIDLY RECALL, a few years ago, sitting 
down for lunch in a cafeteria with a prominent 
evangelical pastor when our conversation turned 
to children and education. As I began to express 
my convictions regarding an immediate need for 
the recovery of a distinctly Christian philosophy 
and form of education in Canada (believing I 
was preaching to the choir), I was surprised to 
encounter strong resistance. His evident emo-
tional discomfort with my comments quickly 
turned to agitated pronouncements concerning 
the neutrality of the purpose of education gen-
erally, and the ‘facts’ specifically, stating that, 
‘facts are the same facts to everyone; a table is a 
table and cats are cats, both to the Christian and 
non-believer alike.’  On the face of it, this seems 
eminently reasonable, but I believe it is, upon 
examination, exactly what the Christian philoso-
pher Cornelius Van Til called it many years ago: 
‘a satanic falsehood.’1 And, it is a falsehood to 
which many have fallen-prey in our time. 
Is the state a neutral apparatus for education? 
Can education be religiously neutral?  Are the 
facts just the facts, to all alike?  And doesn’t a 
‘neutral’ perspective render the whole project of 
a Christian education conceptually redundant?  
It is my contention that a neutral education is 
philosophically, theologically, and functionally 
impossible and that the very attempt to gener-
ate such an approach is ethically unfaithful to the 
Lord Jesus Christ. I want to further suggest that 
such a view of the ‘facts’ not only destroys Chris-
tian education, in particular, it actually renders 
all education meaningless.

THE STATE AS EDUCATOR

Neutrality has been rightly described as a 
myth that is the product of humanistic thought 
because it pre-supposes a cosmos of autonomous, 
self-generated, chaotic and thereby meaningless 
factuality. The facts are meaningless because, 

THE MYTH OF NEUTRALITY
“Whoever is not with me is against me, and whoever
 does not gather with me scatters.” – Matthew 12.30
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The state is the order of liberty, and the school is 
the means whereby citizens are prepared for the 
good life. The state has become the saving insti-
tution, and the function of the school has been to 
proclaim a new gospel of salvation. Education in 
this era is a messianic and utopian movement, a 
facet of the [E]nlightenment hope of regenerat-
ing man in terms of the promise of science and 
that new social order to be achieved in the state.3 

The massive emphasis on state education over 
the last century (despite declining standards 
and the growing illiteracy it has produced)4  is 
an aspect of the belief, with recent roots in the 
Enlightenment, that the human mind is a clean 
slate to be written on, rather than an aspect of 
a fallen creation in rebellion against God. The 
human person is thus malleable and transform-
able in terms of a controlling environment. That 
environment, the modern state insists, must be 
the state school to facilitate the realization of a 
future manufactured in terms of humanistic 
man’s ordained purpose – creating loyal subjects 
for the state and its vision of the great society. 
In Ontario for example, many state ‘visionaries’ 
saw the creation of compulsory state education 
not simply as a means of reducing vagrancy and 
crime, but as a means of transforming society 
as a whole. Archibald Macallum, an influential 
teacher in Ontario in the late 19th century, rep-
resents effectively the arguments used for the 
introduction of compulsory state education:

Society has suffered so cruelly from ignorance, 
that its riddance is a matter of necessity, and by 
the universal diffusion of knowledge alone can 
ignorance and crime be banished from our midst; 
in no other way can the best interests of society 
be conserved and improved than by this one 
remedy – the compulsory enforcement of this 
great boon – the right of every Canadian child to 
receive that education that will make him a good, 
loyal subject, prepared to serve his country in the 
various social functions which he may be called 
on to fill during his life; and prepare him, through 
grace, for the life to come5

Although grace for the ‘afterlife’ (not this life 
one might add) was at this time tagged on as 
an appendage to the goal of education, the clear 
emphasis here is the creation of a good and loyal 

of Horace Mann and John Dewey, which has 
shaped the whole course of public education in 
the West through the last century to the present, 
has held that true freedom is liberation from the 
past, from authority or revealed truth and ulti-
mately from God himself. This utopian freedom, 
it was held, would be realised by a universal sys-
tem of state-sponsored schools, nurturing loyalty 
to the state and realising ‘free expression’ for the 
individual, eventually ushering in a golden age. 
Here the locus of freedom is the state, not God. 
Thus, if statism is freedom, then modern pub-
lic education is very ‘liberal.’  However, “if the 
superimposition of the state on every order of 
life and every sphere of human activity is by no 
means to be identified as liberty, then education 
today is definitely illiberal.”2 
If the goal of education is liberty, then liberty 
must be defined, and clearly it cannot mean 
license. If all people are free to do as they please 
then no one is truly free, because freedom 
requires law by which our mutual freedoms are 
defined and circumscribed. For example, if I am 
free to steal, then other people are not free to pos-
sess their goods in peace or leave their property 
unattended at any time. However, law cannot be 
ultimately identified with any institution because 
it is a universal aspect of the human condition, of 
our existence in God’s created order, and of the 
revealed will of God. When a human institution 
(like the state) seeks to reduce law to an aspect 
of itself, it steadily destroys true liberty - which 
is grounded in an appeal to a higher authority 
than any human order - and instead creates a new 
tyranny. Laws then become the pragmatic instru-
ment by which the bureaucracy enforces policy 
and protects itself, not the interests of justice and 
truth for all people. Unless law, liberty, and life 
have a transcendent source in the God of Scrip-
ture, human institutions will claim to incarnate 
these conditions of life within themselves. Here 
education ceases to be the art of freedom in terms 
of God’s purpose and law, but is redefined by a 
divinized bureaucracy through its social scientists 
and planners. State control then means little 
more than people-control as the new purpose of 
education – freedom is what the state says it is. As 
one social critic has incisively observed concern-
ing the contemporary perspective:
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religion, and morality. The plan would be that 
when they were returned to succeed to the throne 
of Israel, they would recognize and serve the for-
eign imperial power that had indoctrinated and 
raised them. 
Today, as in pagan antiquity, the state increas-
ingly lays siege first to people’s property (through 
property taxes, progressive taxation and inheri-
tance taxes in many Western countries) and 
then our children. Compulsory state education, 
with increasing restrictions, controls, and moni-
toring of private schools and home schools, is 
a requirement that purposefully enables state 
indoctrination of our children in terms of a for-
eign morality and faith. Originally, education in 
Canada was in the hands of the family and the 
churches. From the mid-seventeenth century 
numerous church institutions for education 
sprang up. For example, one Jesuit College in 
Quebec made available classical studies, gram-
mar and theology as early as 1635. In the 1660’s 
Bishop Laval founded the Seminaire De Que-
bec which eventually became Université Laval. 
From the beginning of European settlement in 
Canada, the families and the churches handled 
education. Steadily however, with modernity and 
progressivism eroding the centrality of the family 
and the church’s role in society, visions for state 
controlled education developed. Well-meaning 
Christians like Ryerson Egerton in Ontario, 
with the noble intention of developing greater 
Christian character in the young, and broader 
Christian education free from Anglican church 
monopoly, began visiting various developed 
nations in the 1840’s to explore educational 
models as he researched and planned his public 
education proposals. Though the picture is com-
plex across the Canadian provinces, within a few 
years, the civil government was steadily taking 
over education - tax-funded and state controlled. 
Ontario took the first step of introducing com-
pulsory school laws in 1871. Parents were then 
obliged by threat of fine to have children attend 
school. This required the use of state police to 
round up those in non-compliance even though 
many were apprenticed in their parent’s trades. 
Legislation in 1891 raised the compulsory limits 
to eight through fourteen. The new law was more 
definite in stipulating penalties for parents. 

subject for the state and its functions, which 
the child will, in time, be called upon to fulfil. 
God’s purpose, his law and the gospel are not a 
matter of concern and the faith is that the state’s 
diffusion of knowledge will banish ignorance 
and crime once its education is enforced. Here 
the human problem is not sin and the remedy 
salvation in Christ; rather, the problem is the 
environment and the cure is state education. The 
current condition of our major cities and their 
public schools, despite over a century of statist 
pseudo-soteriological education, makes Macal-
lum’s grandiose claims for education, however 
well-intentioned, almost laughable. 
It is therefore impossible to see the project of educa-
tion and its apparatus as neutral. All education is 
in terms of a purpose and a program for freedom. 
The question is, who defines freedom and to 
what end?  Educational programs will either be 
in terms of the purposes of God and his creative 
and redemptive work in creation, or they will be 
in terms of an alien purpose derived from the god 
of this world and his falsehoods.
Education today is thus a battle for the minds of 
the young and a conflict regarding the shape of the 
future; it is a conflagration in which there can be 
no neutrality. The historical narrative of the Old 
Testament tells of a particular siege in the North-
ern kingdom of Israel, when Ben-hadad, the King 
of Syria, surrounded the capital, Samaria. The 
then-King-of-Israel, Ahab, was hemmed inside 
the walls of the city with just 7,000 fighting men. 
As was common in cases of overwhelming odds, 
Ben-hadad offered the besieged Ahab terms of 
surrender; they were not palatable. The King of 
Syria required that the gold and silver, and the 
wives and children of Ahab be delivered to him. 
This was not a random request, but carried enor-
mous significance. To surrender his wealth would 
leave the royal treasury empty and Israel’s assets 
stripped, with no ability for future resistance. To 
surrender his wives to be raped and placed in Ben-
hadad’s harem would humiliate and shame Ahab 
and greatly undermine what was left of his power 
with the people. The biggest and most significant 
demand, however, was that his own children be 
handed over (again this was not uncommon in 
antiquity). His sons and daughters would be 
taken and re-educated in terms of an alien faith, 
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a social revolution has been completed. All this 
is logical and to be expected when we recognize 
and accept that neutrality is a myth, and that our 
public schools are religious institutions. Let us 
examine this fact more closely.

THE IMPOSSIBILITY OF NEUTRALITY

Christians believe that the uncreated being of 
God created the universe and all things in it, sus-
taining all things in terms of his law and purposes; 
thus, we have an infinite God and a created, finite 
universe. Non-Christians believe the exact oppo-
site. For them the universe has created God (or 
gods). They have either a finite god as an aspect 
of an infinite or self-generated universe, or no 
God, dismissing him as an idea generated by the 
mind of man (where man is god). Non-Christian 
education is thus, by definition, godless educa-
tion; whereas Christian education is God-centred 
education. Consequently, what is most central 
and important to the Christian is entirely left out 
by ‘neutral’ education. The immediate implica-
tions of this are unmistakable. Godless education 
denies that we are created responsible to God, 
which entails the notion that man cannot trans-
gress God’s law. If man cannot transgress, then 
he is not a sinner; and if he is not a sinner, then 
he does not need Christ or the gospel. A child 
educated in such a view soon realizes that he does 
not need to live and think in terms of the Triune 
God of Scripture, but can think and live only for 
himself.
Now the implications of this are not limited to 
the ethical or the moral realm so that, as long 
as we morally instruct our children, a ‘neutral’ 
education in all other subject matter and infor-
mational content will be fine. It is not simply 
that true Christian education seeks to bring the 
child face to face with a righteous God, whilst the 
non-believer just wants to bring them face to face 
with a relativized, amoral universe. Rather, by 
definition, non-Christian education holds that 
the child is surrounded by an essentially mysteri-
ous and unknowable universe and can only grope 
in the darkness. By contrast, Christian education 
holds that in Jesus Christ, who is the revelation 
of God, and through his infallible word, man 
is restored, in principle, to the light of God, in 
whom all things consist and in whose light we 

Today, the compulsory age in Ontario is six 
through eighteen years which borders on the 
ridiculous given the normal aspirations to pur-
sue skilled labor among many young adults, and 
outstrips the U.K which requires compulsory 
attendance until sixteen years of age. Other 
Canadian provinces in the late 19th and early 
20th century were more resistant, including the 
Maritimes and the mid-West; some politicians in 
Alberta for example, considered the compulsory 
proposals unconstitutional. One of the last areas 
of Western Europe to adopt a compulsory system 
was England and Wales, where the Elementary 
Education Act of 1870 paved the way by estab-
lishing regional School Boards; attendance was 
finally made compulsory until age ten in 1880. 
Presently, in some Western nations, like Germany, 
home education is illegal, a crime for which you 
may be fined or imprisoned and your children 
may be taken from you. In the U.K., the state 
now demands the right to privately interview 
(without their parents) home schooled children 
to determine the ‘appropriateness’ of their edu-
cation. Furthermore, for those who attend the 
state-run schools, when returned to their families 
from their state education experience (I speak 
from personal experience with my siblings), many 
Christian parents are shocked to find that their 
child has been alienated from the family and the 
faith, taught a godless morality. Lifeway Research 
in the USA found in their study that over 70% 
of children brought up in a Christian home have 
lost their faith by the age of twenty-three.6 As 
challenging as it may sound, and recognizing 
that many faithful Christian teachers are called as 
missionaries into state schools, in a time like our 
own, dare we pretend to ‘neutrality’ and hand our 
children over to the Ben-hadad’s of our age to be 
alienated from us and God’s calling?
To some this may sound like melodramatic 
scaremongering, but it is in fact the sober truth. 
One need only to track what is being forced even 
into the Catholic school system in Canada today 
by various special interest groups crying ‘discrim-
ination’, to see a radical humanistic conquest of 
all Canadian public education – a far cry from 
what Egerton Ryerson had in mind when pro-
posing non-denominational Christian schools 
funded by the state. There can be no doubt that 
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times two are four enables him, so he thinks, to 
get farther away from God. That fact will place 
the unbeliever before a whole sea of open pos-
sibilities in which he may seek to realize his life 
away from God.9

Math is an important illustration because it is 
the hardest sphere (the most ‘certain’ of sciences) 
in which to demonstrate the myth of neutrality. 
When we look at theories concerning math-
ematics it is interesting to note that there is no 
consensus around the question of what numbers 
actually are!  If laws of math and logic do not 
exist as abstract entities by the will of God, then 
what are they?  The philosopher Roy A. Clouser 
has shown, for example, that solutions to this 
question have been diverse, from the Number-
World Theory of the ancient Greeks and some 
Enlightenment rationalists, which held to the 
idea that numbers are eternal entities existing in 
another dimension upon which the visible world 
depends; to the pragmatism of John Dewey, 
which held that numbers are cultural products 
which stand for nothing; they are simply tools 
that help us do certain jobs and so mathematical 
equations are neither true nor false. Other theo-
ries include John Stuart Mill’s notion of numbers 
as generalizations about sensory perceptions, and 
Bertrand Russell’s view that they are actually 
logical classes – a shortcut to doing logic.10 This is 
not merely of passing interesting. Clouser shows 
that how we answer the question of the nature 
of numbers (an inescapably religious exercise) has 
a major impact on the way theory-making takes 
place. The consequences of this are far-reaching. 
He tellingly cites Morris Kline from, Mathemat-
ics, The Loss of Certainty:

The current predicament of mathematics is that 
there is not one but many mathematics and that 
for numerous reasons each fails to satisfy the 
members of the opposing schools. It is now ap-
parent that the concept of a universally accepted, 
infallible body of reasoning – the majestic math-
ematics of 1800 and the pride of man – is a grand 
illusion ... the disagreements about the founda-
tions of the “most certain” science are both 
surprising and, to put it mildly, disconcerting. The 
present state of mathematics is a mockery of the 
hitherto deep-rooted and widely reputed truth 
and logical perfection of mathematics.11 

see light. As Van Til has put it, “Non-Christians 
believe that insofar as man knows anything, he 
knows apart from God ... Christians believe that 
everything is dark unless the current of God’s 
revelation be turned on.”7 All things are only seen 
as they truly are when understood in the light of 
God and his revelation. To deny this is to say that 
‘methodological naturalism’ or ‘practical atheism’ 
(the utter denial of God’s relevance to knowledge 
of the created order) is an acceptable path for the 
Christian who professes to believe that the Triune 
God of Scripture created, sustains, and governs 
all things - whose being, will, and law, through 
his immanent, providential care, upholds the 
very essence of all life and thought. 
The great gulf in purpose, content, and theory 
between a Christian and non-Christian education 
rests here, in the question of the uncreated, abso-
lute, personal God. Many of us are accustomed 
to think of Christian education as a condiment 
that can be added to flavour the otherwise neu-
tral areas of life. But this is a hybrid worldview 
indebted to Greek dualism, not biblical faith. We 
may have formal agreement with a non-believer 
that 2 + 2 = 4, but that is as far as the agreement 
goes. As soon as you ask the most basic questions 
about this idea, the agreement vanishes:

When you think of two times two as four, you 
connect this fact with numerical law. And when 
you connect this fact with numerical law, you 
must connect numerical law with all law. The 
question you face, then, is whether law exists in 
its own right or is an expression of the will and 
nature of God. Thus the fact that two times two 
equal four enables you to implicate yourself more 
deeply into the nature and will of God.8 

That is to say that the consistent and lawful 
coherence and dependability of God and his 
created order are guaranteed by the religious 
presupposition that God is the author of all 
law and that in understanding and exploring 
these mathematical relationships we grow in our 
understanding of the wisdom of God and our 
dependence upon him. However, 

When an unbeliever says that two times two are 
four, he will also be led to connect this fact with 
the whole idea of law; but he will regard this law 
as independent of God. Thus the fact that two 
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view, whereas an artist such as Claude Debussy, 
who rejects the Christian sequential logic and 
biblical vision, opens us up instead to the limit-
less time of myth.15 Equally we can see that the 
paintings of Rembrandt depict an evangelical 
view of the world, whilst Michel Angelo mixes 
Greek philosophy and Christian categories. The 
arts can no more be a value neutral sphere than 
history or math. Art conveys a worldview, be it 
music, painting, literature, sculpture, or cinema-
tography, depicting for us a view of reality and a 
vision of beauty.
We need not cover accounts of origins, law and 
ethics as fields of study which are manifestly and 
explicitly religious in character. These are all well 
expressed in political philosophy that is bathed in 
religious assumptions. For example, the bloodless 
revolution of 1688 in England expressed some 
of the key thought forms of the Reformation – 
limiting the king and balancing powers within 
government, the rule of law and freedom of the 
non-conformist churches. Even the French radi-
cal Voltaire was deeply impressed by this ‘freedom 
without chaos’ across the English Channel. The 
French revolutionaries however, went on to try 
and accomplish a similar end but with a differ-
ent faith and basis – atheism and a vision of the 
noble savage. It resulted in a bloodbath and the 
reign of terror in which at least 40,000 people 
were executed by the government and its agents 
as these radicals sought to enforce their vision of 
freedom which they called the ‘general will.’  The 
new revolutionaries made 1792 year one in their 
new calendar for history, seeking to eject Christ 
from it altogether. The goddess of reason was 
enthroned in Notre Dame and Paris. Out of this 
chaos, Napoleon arrived to govern as a dictator. 
Thus, anarchistic, Marxist, socialist, libertarian, 
liberal, Islamic and Christian visions of social 
order (or any other order) are all religious in 
character.

CONCLUSIONS

Simply put, neither the sphere, nor the struc-
ture within which education happens (state or 
private), nor the content of education (viewed 
through the Christian or the non-Christian lens), 
can be neutral. Either there is an absolute, per-
sonal God, who governs all things and surrounds 

It is in fact impossible to conceive of any subject 
area in a curriculum that is free from religious 
assumptions and that can therefore convey a reli-
giously neutral worldview or information – fact 
and value are inextricably related. Clouser goes 
even deeper and shows that because we cannot 
conceive of any thing or event which does not 
exhibit properties and laws (such as fiduciary, 
ethical, justitial, aesthetic, economic, social, 
linguistic, historical, logical, sensory, biotic, 
physical, kinetic, spatial, quantitative and per-
haps other like properties), and because these 
properties and laws must somehow be related to 
make that thing or event intelligible, the question 
of how they are related will affect every aspect 
of knowledge – and that is a religious question. 
Non-theists are reductionists and usually reduce 
all reality to one of the above properties which 
must finally swallow all the others – like the 
“physical” property, for materialists. For them, all 
the other properties are merely illusory aspects of 
the allegedly physical character of all existence. 
But for the Christian, all the properties of our 
experience are real as they are not dependent on 
one created property (the essence of paganism), 
but on the uncreated God.12 
Moving away from the highly abstract and 
philosophical, we might also consider the arts. 
It is perhaps in the arts where we may most 
plainly see the inextricability of values from prac-
tice. There is a world of difference, for example, 
between the fragmented, abstract forms of mod-
ern art and the vision they convey, and that of the 
worldview communicated by the painters of the 
Dutch Reformation, which conveyed the beauty, 
reality and wholesomeness of God’s creation. 
The musical compositions of J.S. Bach convey 
the worldview of a Reformed Christian, and are 
markedly distinct from both the compositions of 
the Renaissance era and the modern fragmented 
noise of the composer John Cage. Bach’s work was 
characterized by purpose and forward motion; it 
embodied the principle of linear time, of prog-
ress from a clear cut beginning to a fore-ordained 
end.13 Some Western musical theorists want to 
see the end of Bach’s ‘protestant ethic’ expressed 
in the development of polyphony, tonal harmony 
and the musical forms based on them.14 For such 
artists Bach is ‘cramped’ by his Christian world-

“It is in fact 
impossible to 

conceive of any 
subject area in 

a curriculum 
that is free 

from religious 
assumptions 

and that can 
therefore 
convey a 

religiously 
neutral 

worldview or 
information – 

fact and value 
are inextricably 

related.”
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international surveys at Statistics Canada. And 
what his numbers say is that Canada's situation 
is particularly shameful when you look at the two 
worst categories:  
     • �Nearly 15 per cent of Canadians can't under-

stand the writing on simple medicine labels 
such as on an Aspirin bottle, a failing that 
could seriously limit the ability of a parent, 
for example, to determine the dangers for a 
child. 
• An additional 27 per cent can't figure out 
simple information like the warnings on a haz-
ardous materials sheet, the kinds of warning 
that set out workplace dangers such as risks 
to the eyes and skin. 
In total, 42 per cent of Canadians are semi-
illiterate. The proportion is even worse for 
those in middle age. And even when new 
immigrants are excluded, the numbers 
remains pretty much the same. 

5 �Annual Report of the Ontario Teachers’ Associa-
tion, 1875, as cited in Prentice and Houston, 1975, 
pp. 175-176. 

6 �http://www.lifeway.com/lwc/files/lwcF_bcl_tvt__
RECONSIDER-2.pdf.pdf

7 Van Til, Foundations, p. 4 
8 Van Til, Foundations, p. 7 
9 Van Til, Foundations, pp. 7-8 
10 �Roy A. Clouser, The Myth of Religious Neutrality: 

An Essay On The Hidden Role of Religious Belief 
in Theories (Notre Dame, Indiana: University of 
Notre Dame Press, 2005), pp. 131-146

11 Morris Kline, cited in, Clouser, The Myth, p. 141 
12 �See Clouser's discussion, ‘A Non-Reductionist 

Theory of Reality,’ The Myth, pp. 237-268 
13 �Christopher J. Small, Music, Society, Education 
(London: John Caldwell Publishers, 1980), p. 36

14 Small, Music, p. 170 
15 Small, Music, p. 68

man as our ultimate environment, or there is 
not. If our answer is the latter, all interpretation 
of life at every level is without reference to God 
and reduces to the irrational absurd – we are 
derelicts on a shore-less sea of futility. If educa-
tion is preparation for a free life by adjustment 
to the environment, then this leaves all of us with 
a stark choice with respect to the kind of envi-
ronment we want our children adjusted to!  If 
God is real and Jesus Christ is the eternal word 
and exact representation of God’s being, if in 
him we live and move and exist, then there is 
nothing more important to know about the facts 
than their relationship to him. The girl who is 
taught (implicitly or explicitly) that she evolved 
by chance will later deny she sees law and design 
in nature. The boy who is taught that history is 
the meaningless juxtaposition of random events 
combined with impersonal sociological forces will 
soon see no final purpose in life. The child that 
is taught that all the world’s struggles, conflicts 
and moral laws are disguised economic relations, 
social constructs to impose the will of the power-
ful or ruling class, will not see themselves as face 
to face with the moral demands of God, but as 
confronted by a raw will to power against which 
they must rage. Such a child will soon see no 
need for the gospel and no need for salvation, for 
God is not the child’s environment. They dwell in 
an impersonal world, the void behind and before. 
All education is thereby rendered empty. But for 
the believer Christ is the ‘power of God and the 
wisdom of God’ (1 Cor. 1.24), and in him are 
hid ‘all the treasures of wisdom and knowledge’ 
(Col. 2.3). As the ancient king wrote centuries 
ago for our instruction, ‘the fear of the Lord is the 
beginning of wisdom’ (Prov. 9.10).

1 �Louis Berkhof and Cornelius Van Til, Foundations 
of Christian Education: Addresses to Christian 
Teachers (ed.) Dennis E. Johnson (Phillipsburg, 
New Jersey: Presbyterian and Reformed Pub, 
1990), p 16

2 �Rousas John Rushdoony, The Messianic Character 
of American Education, reprinted, (Vallecito, CA: 
Ross House Books, 1995), p. 3

3 Rushdoony, Messianic Character, p. 4 
4 �According to The National, May 24th 2006, with 

reporter Dan Bjarnason, Scott Murray crunched 
numbers on illiteracy and administered two major 
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RECENT DAYS HAVE SEEN a disturbing 
trend in theological education. There is a growing 
distrust of seminaries and a growing conviction 
among local church leaders that all that is needed 
to train Christian workers are the resources of 
the local church. But this is hardly a new state of 
affairs for the church; “we have been here before.”

STARTING A SEMINARY

Consider the attempt by Canadian Baptists to 
start a seminary during the late 1830s and much 
of the following decade. Called the Canada Bap-
tist College, the school had its roots in the earliest 
days of the Ottawa Association, when, in 1836, 
it recommended that an academy be established 
in either Upper or Lower Canada to train men 
for the Baptist ministry.1 That very year John 
Gilmour (1792–1869), a Scottish Baptist who 
was the pastor of First Baptist Church, Montreal, 
sailed to England to seek to raise support for a 
possible seminary. His trip was not in vain, for 
Gilmour returned in March, 1837, with between 
£1500–£1600 for an educational institution.2 
A number of sites for the new college were con-
sidered. Eventually a site in Montreal was chosen, 
possibly because it was the centre of British bank-
ing and business interests. So, on September 24, 
1838, Canada Baptist College opened its doors 
in Montreal with two students.3 The school cur-
riculum was curious in some ways. For instance, 
along with the biblical languages, Latin, Syriac, 
and German were taught, but not French, even 
though the school was situated in Montreal. Its 
first principal was Benjamin Davies (1814–75), a 
Welsh Baptist scholar, who had secured a Ph.D. 
from the University of Leipzig in 1838 when he 

was only twenty-four. The first Ph.D. in a Cana-
dian institution of higher learning, he directed 
the school from 1838 to 1843.4 During his five 
years at the school roughly thirty students ben-
efited from his teaching and counsel.5 His vision 
of theological education may be found in the 
circular letter that Davies drew up for the Ottawa 
Association in 1840. 

DEFENDING THE SEMINARY

Deep distrust of theological education has long 
been endemic among Baptists. In the mid-eigh-
teenth century, the deacons of the Baptist cause 
in Westbury Leigh, Wiltshire regarded 

[h]uman learning in a pastor with feelings of sus-
picion, and entertained the strongest aversion to 
those whom they termed “men-made” ministers. 
…The Bristol Academy…presented the nearest 
object of mistrust to the members at Westbury 
Leigh. …They could never bring themselves 
to regard this seat of human learning with any 
degree of complacency; and they scorned, as 
they said, “to go down to Egypt for help.”6 

A similar attitude was discernible among Cana-
dian Baptists in the mid-nineteenth century. As 
Davies wrote, “it is to be feared there are some, 
who look upon [theological education] with jeal-
ousy, if not with hostility.”7 
Seeking to disarm this hostility, Davies pointed 
out first of all that the support of formal theo-
logical education in no way entailed the belief 
that “none can be worthy and useful Ministers 
without Education.” In fact, there were a good 
number of examples to the contrary in the his-
tory of the church. The early Apostles are an 

CONNECTING THEN AND NOW:
 Reflections on history and its 

 relationship to the present
“The Necessity of the Seminary: A Canadian Baptist Answer”
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eminent example in this regard. Nevertheless, 
Davies argued, the reason why such uneducated 
individuals succeed is either because they labour 
among “people as uncultivated as themselves” or 
they possess “natural powers of mind.” Illustra-
tive of the latter was John Bunyan (1628- 1688), 
who, though an “untutored Tinker,” had a natu-
ral genius which made of him “a mighty preacher 
and an immortal author.” In fact, Davies was 
quick to point out, there were many uneducated 
ministers who “are often heard lamenting their 
deficiencies, and coveting learning as a help to 
them in their work.” Davies saw a good example 
in this regard in Andrew Fuller (1754–1815), “of 
blessed memory, who began to preach when very 
unlearned, but who was so sensible of his disad-
vantages that he used great diligence to acquire 
that knowledge, without which he could never 
be, what he at length became, one of the most 
valuable men of his time, and decidedly the most 
useful minister in our religious community.”8 
On the other hand, not for a moment did Davies 
believe that “[e]ducation alone, apart from 
moral adaptation, can qualify for the Ministry.”9 

Responding to those who were coming to regard 
ministerial training in the same terms as train-
ing for any other profession, Davies vehemently 
asserted: 

It is a notorious fact, that in all secular or state 
churches, young men are raised to undertake 
‘the care of souls,’ without any regard to their 
religious feelings. We however utterly reprobate 
such a notion and such a custom. Much as we 
desire a learned ministry, we desire a pious 
ministry more. The first and most essential 
qualification, which we look for and demand, 
is godliness, while we seek learning only as a 
secondary, though not unimportant preparation. 
It is our solemn conviction that no literary attain-
ments, no powers of rhetoric, can give fitness for 
the work, if the heart be not engaged in it. This 
preparation of the heart in man must come from 
the Lord, before any other preparation, whether 
of erudition or of eloquence, can qualify him for 
the ministry.10

In training a man for pastoral ministry learning, 
though important, is not as vital as piety. It is the 
latter—the engagement of the heart, the longing 
for holiness, the love of human beings—which 

is absolutely indispensable in a pastor’s life. And 
this piety is itself God’s creation. In other words, 
unlike other professions, genuine pastoral minis-
try must arise from a calling from God. 
In seeking to raise support for Canada Baptist 
College, a place of formal study, Davies had no 
intention of casting aspersions on other, more 
informal methods of education. “If the learning 
itself be sound and to the purpose,” he rightly 
noted, “we care not much whether it has been 
gained at home, or in the Collegiate seats of 
liberal education, or in the Halls of Divinity.” 
Davies could point to a number of self-taught 
men in the transatlantic Baptist community 
which amply demonstrated his point: 

Who does not know the history of our illustrious 
[William] Carey, how he became a prodigy of 
teaming, without having ever frequented the 
groves of Academus? How happy a circumstance 
would it be for the cause of truth, if unlettered 
ministers generally were to follow the bright 
example of Carey, Fuller, [Abraham] Booth and 
others, by struggling through their difficulties 
and placing themselves on a level with the well 
instructed and enlightened!11 

But Davies was a realist and knew that the 
achievements of a William Carey or an Andrew 
Fuller were probably too much to expect of most 
men. The majority of men needed a formal struc-
ture for their study. Davies was not prepared to 
deny unequivocally the possibility of being self-
taught or even being taught in a small parsonage 
seminary. But, for most men, a theological col-
lege was a necessity. 

THE SEMINARY CURRICULUM

Among the goals of such an institution Davies 
noted two in particular. First, a formal theologi-
cal education will “greatly assist” budding pastors 
“in studying and understanding the Scriptures.” 
Without a doubt, what the Bible has to say about 
“the way of salvation and the principal duties 
incumbent on man” is easy to understand. Yet, 
even the apostle Peter can admit that in Paul’s 
writings there are “some things hard to be under-
stood, which they that are unlearned and unstable 
wrest, as they do also the other scriptures, unto 
their own destruction” [2 Peter 3:16 (KJV)]. And 
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close reading of the Scriptures reveals other areas 
of difficulty. As Davies noted, though, this should 
not be considered surprising: 

A collection of writings, that are of such high 
antiquity, several of them being the most ancient 
in existence, that were composed by Orientals for 
the use, in the first place, of people, whose mode 
of living, thinking, and speaking differed widely 
from our own, that treat on the most sublime 
and abstruse subjects, and that too in languages 
which have long since ceased to be spoken, and 
therefore not easily mastered, and that have 
been handed down for many generations by 
the labor of the pen, which is a process far less 
favorable to correctness than printing—surely a 
Collection of such a character, must be expected 
to contain parts, exceedingly obscure to us, 
however clear they may have been to the first 
readers.12 

Understanding the cultural, intellectual, and 
linguistic differences between the world in which 
the Bible was written and nineteenth-century 
British North America, as well as having some 
cognizance of the various difficulties posed by 
the transmission of the biblical text, required 
theological education if the text was to be 
faithfully proclaimed to Canadians. Nor can 
a preacher trust commentaries to relieve him 
of his difficulties. If he does, he is at the mercy 
of those who write them. “Every professed and 
public expounder of the lively Oracles”, Davies 
averred, should “desire and…be able to form an 
enlightened and matured opinion” of the texts 
on which he is speaking. Davies pointed out that 
this would obviously entail some understanding 
of the original languages, a further reason for 
formal training.13 
A second major reason why education is needed 
is to enable ministers to be more effective in 
their explanation of God’s word to others. A 
good theological training helps those who are to 
be ministers to present their beliefs intelligibly, 
cogently, and in a winsome fashion. It enables 
them to order their sermons so that they do “not 
present a confused mass of ideas, jumbled togeth-
er without connection and without design.” And 
closely allied to this ability to explain God’s word 
is the power to defend them. Davies was well 

aware that the age in which he lived was one in 
which various “learned criticisms” were being 
advanced against the truths of the Scriptures. 
How could the Bible be defended, though, with-
out some education? Davies was also confident 
that the advocacy of Baptist distinctives could 
also be helped by “a learned advocate.”14 
Davies closed with a fervent appeal: 

Having thus, beloved brethren, laid before you 
the subject of Ministerial Education, we cannot 
close without affectionately urging you to sup-
port the Theological Institution, now established 
among us. Will you permit it to decline and 
fall, by withholding from it your prayers and 
contributions? Will those who have the means 
to provide education for pious and gifted young 
men, who thirst for improvement, deny them any 
assistance? Unfaithfulness in this matter must be 
positive treachery to the cause.15 

UNDERSTANDING WHY CANADA 
BAPTIST COLLEGE FAILED

By and large Davies’ appeal fell on deaf ears. 
Davies was replaced by John Mockett Cramp 
(1796–1881),16 also a British Baptist, who acted 
as principal till the College folded in 1849. Since 
Davies was a vocal open communionist, it has 
been common to attribute the demise of the 
school to the conflict between open and closed 
communionists, who were strong in what is 
now Ontario. This is certainly one reason for 
the school’s failure, though other causes for its 
demise can be cited. 
In 1849 Montreal was in the grip of a severe 
depression and that year there was a major 
cholera outbreak in the city, two circumstances 
both of which discouraged potential students 
from coming to the College. The school had 
also been receiving support from British Baptist 
sources, but by 1849 this had completely dried 
up. Finally, there was the geographical isolation 
of the College from the bulk of the churches it 
was supposed to serve. Most of this constituency 
was between three and six hundred miles away 
to the west. It was utterly impractical to expect 
ministerial students to journey that far in a day 
when transportation was exhausting and costly. 
For example, when John Girdwood traveled from 
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Perth to Montreal in 1842, he had to “catch a 
stage at four a.m., travel over bone-shaking roads 
for many hours, then transfer to a river-boat to 
reach Montreal, the total journey occupying 
thirty-six hours.”17 The usual travelling time for 
a stage-coach from Toronto to Montreal was 
between ninety and one hundred hours! 

ALTERNATIVES

The failure of Canada Baptist College to thrive 
left Canadian Baptists in Ontario and Quebec 
with only two choices for training pastors: either 
do it locally in the home church or go to the 
United States. Neither was satisfactory. Eventual-
ly, the Canadian Literary Institute in Woodstock 
was founded in the 1860s to train, in part, Chris-
tian workers. This was eighty years after the first 
Baptist set forth in what is now Ontario. In tak-
ing this long to establish a viable school, Baptists 
lost considerable momentum. One Baptist leader 
noted this in 1853—but he saw another reason 
that had significant reverberations for the witness 
of the Baptists, something that was true then and 
remains true now:

Had the Baptist of Canada laid aside their mutual 
jealousies at an earlier day, and concentrated 
their strength in aggressive movements upon 
the domains of sin and error, not only would our 
denominational statistics have reached a higher 
figure, but what is of infinitely more importance, 
Christ would have been more honoured by us...18

 1A. H. Newman, “Sketch of the Baptists of Ontario 
and Quebec to 1851”, The Baptist Year Book (His-
torical Number) (1900), 80. 
 2Newman, “Sketch of the Baptists”, 81–82. 
 3For the story of the school, see George W. Camp-
bell, “Canada Baptist College, 1838-1849. The 
Generation and Demise of a Pioneering Dream in 
Canadian Theological Education” (Unpublished 
M. Th. Thesis, Knox College, University of Toronto, 
1974). 
 4On Davies, see J. H. Y. Briggs, “Davies, Benjamin” 
in Donald M. Lewis, ed., The Blackwell Dictionary 
of Evangelical Biography 1730–1860 (Oxford/Cam-
bridge, Massachusetts: Blackwell Publishers Ltd., 
1995), I, 295. 
 5Montreal Register, 3 (February 22, 1844), 2. 

 6John Clark Marshman, The Life and Times of Car-
ey, Marshman and Ward (London: Longman, Brown, 
Green, Longmans, & Roberts, 1859), I, 105–106. 
 7“Ministerial Education”, The Canada Baptist 
Magazine, 3, no.9 (March, 1840), 193. 
 8“Ministerial Education”, 194–195. 
 9“Ministerial Education”, 195. 
 10“Ministerial Education”, 195–196. 
 11“Ministerial Education”, 196. 
 12“Ministerial Education”, 197. 
 13“Ministerial Education”, 197–198. 
 14“Ministerial Education”, 198–199. 
 15“Ministerial Education”, 200. 
 16On Cramp, see Robert S. Wilson, “Cramp, John 
Mockett” in Lewis, ed., Blackwell Dictionary of 
Evangelical Biography, I, 266.  
 17Theo T. Gibson, Robert Alexander Fyfe: His Con-
temporaries and His Influence (Burlington, Ontario: 
Welch Publishing Co., 1998), 72. 
 18“Regular Baptist Missionary Society”, The Chris-
tian Observer, 3, No.11 (November 1853), 168.
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Searching For Truth - Softcover (also available in Urdu)

This book provides reasonable answers to questions asked by people who have vague but deep longings to 
know God. Starting with basic human convictions about the world and moving ultimately to the need for salvation 
through Jesus Christ, Boot also addresses questions about suffering, truth, morality, and guilt. He offers answers 
to those asking for a credible and logical explanation of the Christian faith

Why I Still Believe - Softcover 

In Why I Still Believe, apologist Joe Boot provides a readable introduction to presuppositional apologetics for the 
average layperson. This approach assumes that the Christian and non-Christian come to the discussion of faith 
with worldviews--sets of presuppositions--that are miles apart, so that there is little common ground on which to 
build an objective argument of rational proof. In this conversational survey of his own intellectual and spiritual 
journey, Boot invites the non-believer to step inside the Christian worldview to see whether or not it makes sense. 
Along the way he builds a coherent argument for the truth of Christianity. He also examines the non-Christian 
worldview, showing how it ultimately fails to make sense of the world.

How Then Shall We Answer - Hardcover

This book represents Joe Boot’s summa apologetica. Bold, imaginative and instructive, it is written for a general 
audience rather than for a specialized one. The prose is remarkable not only for evident wisdom in the field of 
apologetics but also for the distinctive way the author does it. With various imageries and anecdotes, Joe pro-
vides a clear, engaging articulation of a fresh set of perspectives on several topics. Full of biblical and theological 
insights, and written with an evangelistic heart, this book serves to nourish the faithful, stimulate good arguments 
for the seeker and build a strong rational basis for the causative relation between faith and reason, the former 
being the presupposition of the latter. With rigor and relevance, Joe constitutes a seminal apologetic that en-
ables readers to grasp the signs of divine transcendence, and to apprehend, or rather to be apprehended by the 
beauty of Christ. (Dennis Ngien PhD, from the foreword)

Does God Exist? - DVD 

On January 22, 2009 The University of Ontario Institute of Technology hosted a debate on the topic “Does God 
Exist?”. Moderated by Michael Coren, over 3000 university students attended this dialogue between Joe Boot 
and Christopher diCarlo.

Note: audio and video are not of professional quality 
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More Ways Than One - Softcover

Some commentators have remarked that Christians and non-Christians have one thing in common - they both 
hate evangelism! But it doesn’t have to be like that. When it comes to evangelism, there really are more ways than 
one. In this book Joe Boot joins 14 other evangelists to illustrate that maxim. Each chapter focuses on a particular 
type or method of evangelism, such as: evangelism through preaching, illustration, testimony, humor, worship, 
social action, signs and wonders, healing and prayer; evangelismin an age of pluralism; people-sensitive evange-
lism; 1-2-1 evangelism; evangelism through the local church; evangelism that culturally connects; evangelism in 
the open air; evangelism in a cross-cultural context; evangelism and follow-up. The goal of the contributors is that 
evangelism become a way of life, both for the individual Christian and for the local church. 

With No Apology - DVD 

With No Apology is a fast paced series of five intriguing taxi journeys filmed in London England. Interviewer 
J.John asks Canadian apologist Joe Boot how to answer life’s hardest questions, such as What about the 
Truth and the Bible, What about Jesus, What about other faiths. With No Apology is ideal to watch in groups 
or on your own. It raises tough issues, and provides the tools to help you develop you own response. An 
easy-to-use booklet (enclosed) offers helpful summary of sessions - plus questions for further discussion, a 
glossary of definitions and suggestions for further reading. This is one cab ride we’re sure you won’t forget 
in a hurry…So fasten your seatbelts! 

The Great Debate - DVD

On January 30, 2010, in Cobourg, Ontario, Rev. Joe Boot and Dr. S Clare Rowson met for The Great Debate. 
Moderated by Bob Spooner, long time member of the Cobourg Municipal Council. The Great Debate examines 
the existence of God and the meaning of life.

The Trouble with Canada...Still!
A Citizen Speaks Out 

Canada suffered a regime-change in the last quarter of the twentieth-century, and is now caught between two 
irreconcilable styles of government: A top-down collectivism and a bottom-up individualism. In this completely 
revised update of his best-selling classic, William Gairdner shows how Canada has been damaged through a dan-
gerous love affair with the former. Familiar topics are put under a searing new light, and recent issues such as im-
migration, diversity, and corruption of the law are confronted head on as Gairdner comes to many startling—and 
sure to be controversial—conclusions. This book is a bold clarion call to arms for Canada to examine and renew 
itself…before it is too late.

FOR PRICING AND  
ORDERING INFORMATION

online: www.ezrainstitute.ca
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DEAR FRIEND,

We trust that you have enjoyed this edition of 
Jubilee! Our hope is that you will take time to sin-
cerely reflect upon the overarching message: That 
all education is inescapably religious; and that this 
will prompt you to action in terms of the biblical 
mandate to educate given to us in Scripture.
You may be interested to learn that in just twelve 
months and three issues, the readership of Jubilee 
has risen to 3000, with the number of readers re-
ceiving their copy directly via mail doubling with 
each issue. The feedback we receive is almost en-
tirely positive; and even where the responses from 
skeptics are critical, the purposes of Jubilee appear 
to be at work. Faithful proclamation of the word 
of God and its implications never leaves men unaf-
fected. It either gives rise to repentance and Godly 
action, or to ungodly hostility, as men see them-
selves in the light of Scripture. And thus are we en-
couraged.              
If you (or a friend) wish to receive Jubilee on an 
individual basis, mailed directly to your home or 
office, please visit the “Get Connected” section of 
our website at www.ezrainstitute.ca and add your 
name to our database.   If you are a Pastor, church 
leader, lay-group leader etc., and you wish to receive 
copies of Jubilee in bulk, please email us at jubi-
lee@ezrainstitute.ca letting us know the quantities 
required and the shipping address to be used.  
Jubilee now includes a new regular column: 
“Connecting Then and Now.” The column will fo-
cus on church history and its impact on the church 
in our time. Michael Haykin, our first contributor, 
is both an EICC Fellow, and a friend of the min-
istry, and we are delighted to be able to share his 
knowledge and perspectives with our readers.   
2011 promises to be an exciting year for the In-
stitute. Along with two more issues of the journal 
scheduled to be released later this year, the staff and 
fellows of the EICC are working on several other 
book projects. These include: a volume on the 
mission of God and the calling of the church by 
Reverend Joe Boot (EICC Founder); a collabora-
tive effort between Joe Boot and EICC Fellow, Dr. 
Scott Masson on the necessity and importance of 

Christian education (of which we have included a 
sneak peek in this issue!); and another collaboration 
between Joe Boot and Dr. David Robinson on the 
gospel of John.
Requests to fill keynote speaking assignments 
continues unabated. As mentioned in previous 
reports, this demand remains a constant source of 
encouragement.   

A SUMMARY LISTING OF FUTURE 
ENGAGEMENTS IS AS FOLLOWS:
Apr 29:	� Holland Marsh Christian School - 

Pastor’s Luncheon
May 6:	� Willowdale Christian School 

Fundraiser, Toronto, ON
May 12:	� Christian Legal Fellowship 

Conference, London ON
May 14:	� Brantford Christian Collegiate 

fundraiser
Jun 9:	� Dennis Ngien Center for Mentorship, 

Tyndale U/C, Toronto, ON
Jul 16-23: �Fair Havens Family Camp, 

Beaverton ON
Aug 19:	 Creation Super Conference, MBC
Oct 15:	 Bramalea Men’s Breakfast
Nov 5:	� Creation Ministries International 

Fund Raiser

On a final note, 2011 also marked the beginning 
of my own involvement with the Ezra Institute. I 
have been and continue to be greatly blessed by the 
opportunity to serve as the Director of Develop-
ment at the EICC, and am looking forward to be-
ing a part of whatever the Lord has in store for the 
future of the Institute.
In closing, we once again offer our gratitude for 
your continued support. We trust that through 
Jubilee you are being challenged to grow in the 
knowledge and wisdom of our Lord Jesus Christ!

For the Glory of the Most High,
Nora Nicholas, Director of Development



SPRITUAL FORMATION:
HEARING GOD’S VOICE IN AN AGE OF IDOLS

TYNDALE UNIVERSITY COLLEGE & SEMINARY
(25 BALLYCONNOR COURT, TORONTO, ON)

REV. DR. ANDREW STIRLING
SENIOR MINISTER, TIMOTHY EATON

MEMORIAL CHURCH, TORONTO
“HEARING GOD’S VOICE IN AN AGE OF IDOLS”

REV. JOE BOOT
SENIOR PASTOR, WESTMINSTER CHAPEL, TORONTO

BEST PREACHER-APOLOGIST AWARD RECIPIENT
“IDOLS OF OUR AGE”

DR. DENNIS NGIEN
FOUNDER, CENTRE FOR MENTORSHIP AND

THEOLOGICAL REFLECTION
“THE PROPHETIC PRINCIPLE OF WAITING”

PRAISE TEAM: DOULOS GOSPEL MUSIC MINISTRY SPECIAL MUSIC: AILEEN LEE
NO REGISTRATION NEEDED. LATE COMMERS MIGHT NOT BE ADMITTED INTO THE CHAPEL

“THE CROSS IS OUR THEOLOGY” — MARTIN LUTHER 

FOR FURTHUR INFORMATION PLEASE CONTACT:
NORA NICHOLAS AT: NNICHOLAS@EZRAINSTITUTE.CA

WELCOME
TO AN EVENING OF FEASTING,
FELLOWSHIP, AND FEEDING!

SPEAKERS
CENTRE FOR MENTORSHIP
AND THEOLOGICAL REFLECTION

JUNE 9,2011
6:30PM-9:30PM

CENTRE FOR MENTORSHIP AND  
THEOLOGICAL REFLECTION


